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F E E D B A C K  A S  I N F O R M A T I O N

It looks like feedback, but 
does it function as 

feedback?



F E E D B A C K  A S  A  P R O C E S S

Winstone, N., & Carless, D. ( 2019). Designing effective feedback processes in higher education. London: Routledge.

Winstone & Carless (2019)



A  P R O C E S S - F O C U S E D  D E F I N I T I O N

‘processes where the learner 
makes sense of performance-

relevant information to 
promote their learning’

Henderson et al. (2019, p. 17)

Henderson, M., Ajjawi, R., Boud, D., & Molloy, E. (2019). Identifying feedback that has impact. In M. Henderson, R. Ajjawi, D. Boud, & E. Molloy (Eds.), The impact of feedback in higher education: 
Improving assessment outcomes for learners (pp. 15–34). Springer.



F E E D B A C K  
P R O C E S S E S  I N  M A S S  
H I G H E R  E D U C A T I O N

• Effectiveness of feedback more likely to be judged on student 
satisfaction than student learning (Winstone & Boud, 2019)

• Educators predominantly view their responsibility to give, and 
the responsibility of their students to receive, comments (Winstone, 
Pitt, & Nash, 2021)

• International student satisfaction surveys position students 
passively within feedback processes (Winstone, Ajjawi, Dirkx, & Boud, 2021)

• Transmission-focused representations of feedback continue to 
dominate the feedback literature (Winstone, Boud, Dawson, & Heron, 2021)

Winstone, N. E., & Boud, D. (2019). Exploring cultures of feedback practice: The adoption of learning-focused 
feedback practices in the UK and Australia. Higher Education Research and Development, 38(2), 411-425.
Winstone, N. E., Pitt, E., & Nash, R. A. (2021). Educators’ perceptions of responsibility-sharing in feedback 
processes. Assessment and Evaluation in Higher Education, 46(1), 118-131. 
Winstone, N. E., Boud, D., Dawson, P., & Heron, M. (2021). From feedback-as-information to feedback-as-process: 
A linguistic analysis of the feedback literature. Assessment and Evaluation in Higher Education, 47(2), 213-230.
Winstone, N. E. (2022). Characterising feedback cultures in higher education: An analysis of strategy documents 
from 134 UK Universities. Higher Education, 84, 1107-1125. 



M O V I N G  F E E D B A C K  F O R W A R D S







When you and your 
colleagues talk about 

feedback, what are the 
common issues that are 

discussed?





D E F I N I N G  F E E D B A C K  
C U L T U R E S

‘the values and beliefs of the individuals involved and how these shape the 
norms and expectations for feedback interactions’ 

    (Watling et al., 2020, p. 294)

 influenced by: ‘a complex and dynamic interaction of the implicit and 
explicit messages about feedback to which [individuals] are exposed, their 

own beliefs, values and professional development, and institutional 
policies and procedures’ 

    (Winstone & Boud, 2019b, p. 413)

Watling, C. J., Ajjawi, R., & Bearman, M. (2020). Approaching culture in medical education: Three perspectives. Medical Education, 54(4), 289–295.

Winstone, N. E. (2022). Characterising feedback cultures in higher education: an analysis of strategy documents from 134 UK universities. Higher Education.



A N  E X A M P L E

In my department, we are all expected to give 100 
words of feedback on what was done well, 100 
words on what was not done well, and 100 words 
on how to improve. We have a shared template 
which we have to use, and there is a strict deadline 
for the return of marked work with feedback: 15 
working days.



A N  E X A M P L E

We talk about feedback with our students from the 
first day of the course. We want them to develop 
the skills to use feedback effectively, and to be able 
to manage their own emotional reactions. We 
make time in class to talk through feedback and 
when work has been marked we meet with 
students to discuss how they can apply our 
feedback.



C H A R A C T E R I S I N G  F E E D B A C K  C U L T U R E S

Feedback is designed to support 
students’ learning, and to enable 
students to use feedback to build 
their skills.

Feedback processes focus on 
student learning, not the 
transmission of information

Winstone, N. E. (2022). Characterising feedback cultures in Higher Education: An analysis of strategy documents from 134 UK universities. Higher Education.

In learning-focused feedback cultures…

Developments to feedback 
processes are informed by 
evidence and research

The development of feedback 
processes has an enhancement 
rather than assurance focus

Students have the opportunity to 
develop skills for using feedback 
effectively

Opportunities for dialogue are 
built into feedback processes



A  L E A R N I N G - F O C U S E D  A P P R O A C H

Principle 1: Clear and inclusive 
communication of assessment 
task requirements
Principle 2: Opportunities to 
understand and discuss 
assessment criteria

Principle 3: Timely feedback that is designed to support future 
work
Principle 4: Forward-looking comments that focus on 
development

Principle 5: Facilitating 
students’ use of feedback by 
giving feedback comments a 
‘landing place’
Principle 6: Providing 
opportunities for dialogue





How do we learn to 
participate in feedback 

processes?



U N D E R S T A N D I N G  D I V E R S I T Y

They will never give you the chance even to discuss with them 
anything. I remember the [lecturer] said: ‘never think that you 
can come and ask me for help or ask to clarify things

This thing with a written assignment with a feedback on it, I 
have never seen anything like this in Italy…I am not sure how 
to approach it, it makes me nervous

I haven’t talked to [the lecturer]. Maybe I can talk to him 
but…I don’t know what the system is here, but I don’t think it 
is like that

Rovagnati, V., Pitt, E., & Winstone, N. (2022). Feedback cultures, histories and literacies: international postgraduate students’ experiences. Assessment & 
Evaluation in Higher Education, 47(3), 347-359.



U N D E R S T A N D I N G  D I V E R S I T Y

What we, as educators, see reflected through learners’ engagement 
with feedback is not only the effect of our current practice but also 
the influence of learners’ prior idiosyncratic feedback experiences. 

Therefore, when designing feedback opportunities in our course, we 
should acknowledge the non-homogeneity of learners’ feedback 

histories and not expect equal participation and engagement

Malecka, Boud, Tai, & Ajjawi (2022, p. 1341)

Malecka, B., Boud, D., Tai, J., & Ajjawi, R. (2022). Navigating feedback practices across learning contexts: implications for feedback literacy. Assessment & Evaluation in Higher 
Education, 47(8), 1330-1344.





What characteristics make 
someone ‘good’ at using 

feedback?



D E F I N I N G  F E E D B A C K  
L I T E R A C Y

Knowing how to optimise the benefits of 
feedback opportunities 

(Nieminen and Carless, 2022, p.1)

Nieminen, J. H., & Carless, D. (2022). Feedback literacy: A critical review of an emerging concept. Higher Education.



R E C I P I E N C E  P R O C E S S E S

Winstone, N., Nash., R., Parker, M., &  Rowntree, J. (2017). Supporting learners’ engagement with feedback: A systematic review and a taxonomy of recipience processes. Educational 
Psychologist, 52, 17-37.





Winstone & Nash (2016). The Developing Engagement with 
Feedback Toolkit (DEFT). York, UK: Higher Education 
Academy.

(1) Feedback guide
(2) Feedback workshop
(3) Feedback portfolio

http://tinyurl.com/DEFTtoolkit



S Y S T E M I C  F E E D B A C K  L I T E R A C I E S

Pitt & Winstone (2022)

26

The positioning of feedback processes within policy and practice as central to student learning, personal 
development and confidence 

The creation of opportunities for teachers and students to construct shared understandings of the value 
and purpose of feedback in the context of their own disciplines

Creating an environment where the effectiveness of feedback processes is positioned as a shared 
responsibility between students and teachers, rather than being the sole responsibility of teachers 

Recognition of the time and emotional work that goes into feedback processes, resisting the 
commodification of feedback through assigning fixed amounts of time to the activity

Recognition of the value of a wide range of evidence sources that signify the effectiveness of feedback 
processes, alongside resistance to focusing on simplistic measures such as student evaluation instruments

Giving teachers time and space to engage with scholarship and participate in dialogue to open up new 
ideas about how feedback processes can and should be developed

Pitt, E., & Winstone, N. E. (2023). Enabling and valuing feedback literacies. Assessment and Evaluation in Higher Education, 48(2), 149-157.

the extent to which the 
environment, or system, 
supports and enables effective 
feedback processes to develop 
and flourish. 
(Pitt & Winstone, 2023, p. 153)



W H A T  D O  W E  W A N T  F E E D B A C K  T O  B E ?
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